[bookmark: _GoBack]            Presenting New Learning
Essential Question: How does the teacher present new information and provide opportunities for students to actively engage with content?
	Teacher Evidence
	Student Evidence

	Communicates with Students Clearly and Accurately (I.A.)
· Demonstrates high-quality communication skills (e.g., expressive language, rich vocabulary, proper use)
· States purpose of lesson and learning progressions
· Gives clear directions and procedures
· Uses developmentally appropriate language, academic vocabulary, and timely and constructive feedback
· Communicxates high expectations aby demonstrating equal value and respect for all students
· Nonverbal communication is extremely important to influence students level of interest.  Tone of voice, gestures and body position show teachers enthusiasm for material
· Posts outline, agenda.  Learning objectives clearly articulated and linked to standards.
· Makes sure students understand what’s expected of them (e.g. examining rubrics, checklists, models of exemplary work and providing feedback as they work
· Identifies important Information
·  Begins the lesson by explaining why upcoming content is important 
· Tells students to get ready for some important information
· Cues the importance of upcoming information in some indirect fashion with tone of voice, body position, level of excitement 
· Pauses at key junctures while showing a video

Uses a variety of effective Instructional Strategies
Uses Explicit Instruction (I.B.)
Presenting New Learning – (I do)
· Designs lessons and units around the way the content is organized (e.g., topic-subtopic, cycle, procedural, comparison, etc.) and breaks the content up into meaningful “chunks”
· Students know what they are learning and why
· Integrates curricula across multiple content areas
· Has a starter to help review information or to activate background knowledge.
· Begins lesson with engaging hooks- thought provoking activities or questions that capture student interest and activate their prior knowledge to create excitement for learning
· Designs lessons and units around the way the content is organized (e.g., topic-subtopic, cycle, procedural, comparison, etc.) and breaks the content up into meaningful “chunks”
· Presenting new learning requires teachers to use a variety of presentation techniques, multiple sources of information, and high-quality communication skills. It also requires regular use of formative assessment techniques to check for student understanding.
· Incorporates multiple sources of information, including multimedia resources, into lessons to help students acquire new knowledge
· Uses research based instructional strategies to enhance student learning of content
· Uses a variety of presentation techniques (e.g., visuals, drama, stories, use of imagery, etc.) to make lessons vivid and memorable (presenting declarative information)
· Uses modeling and think-alouds to help students understand the thinking skills, processes, and procedures they’ll need to master (presenting procedural information)
· Makes use of outside resources (e.g., field trips, guest speakers from community, interactive technology) to make learning authentic
· Helps students assemble big ideas and important details through note making, summarizing, graphic organizers, and/or other forms of linguistic and nonlinguistic representation 
· Engages students in regular content-based writing that helps clarify thinking and deepens understaninding
· Maximizes student processing of content by breaking lectures into 10-minute-or-less segments with processing time for students
· Introduces students to key vocabulary terms needed to know, to understand and to learn the content successfully.
· Repeats academic vocabulary throughout learning activities
· Reflects on teaching and learning

Demonstrating eﬀective teaching practices
· Previews reading selections or chapters
· Uses K-W-L strategy or variation of it
· Asks or reminds students what they already know about  the topic
· Provides an advanced organizer (i.e., outline, graphic organizer)
· Has students brainstorm
· Uses an anticipation guide
· Uses a motivational hook/launching activity (i.e., anecdotes, short videos)
· Uses a word splash activity to connect vocabulary to upcoming content

GROUPING OF STUDENTS
· The teacher organizes students into small groups to facilitate the processing of new information
· Has established routines for student grouping and student interaction in groups
· Organizes students into ad hoc groups for the lesson 
· Employs formal group processing strategies (i.e., jigsaw, reciprocal teaching, concept attainment)
· 
QUESTIONING
· Uses a variety of questions and response techniques (e.g., signaling, surveying, whiteboard-response systems, Think-Pair- Share, provisional writing) to check for understanding in real time
· Asks typically underserved students complex questions at the same rate as other students
· Rephrases questions
· Scaﬀolds questions for all students for language and ability needs
· Allows various responses to show understanding
· Gives wait time equitably
· Doesn’t let students “oﬀ the hook”
· Uses think-pair-share
· Uses team discussions
· Uses written response
· Rephrases questions in response to incorrect answers
· Asks additional questions to further explain answers
· Breaks questions into smaller/simpler parts when answers are incorrect
· Allows students to collect their thoughts and returns to them at a later time

DIFFERENTIATES INSTRUCTIONAL CONTENT/ACCOMODATIONS (I.E.)
· Uses diﬀerentiation – responds and adjusts to meet student needs
· Uses data for flexible grouping
· Accomodates individual students’ cultural, physical, emotional, social, and intellectual growth
· Implements a variety of classroom interventions
·  Knows when to move students to the next level of intervention
· Identifies the accommodations/adaptations that must be made for individual ELL students or groups within a lesson and/or unit of instruction
· Has plans that have been adapted or modified appropriately according to the language needs of the student
· Accommodations and adaptation are visible throughout the classroom and units of  instruction
· Ability to develop strategies including appropriate referral, access, and utilization of Tier II/III interventions and supports

REINFORCING NEW LEARNING – Guided Practice – We do

· Deepening and reinforcing the new content with practice by modeling, think-alouds, and coaching sessions to help students develop a solid skill base, then use guided practice sessions and feedback to foster independence in applying these skills
· Teaching students how to self-assess and develop goals for improvement is also an important part of the skill- acquisition process.
· Moving students from superficial to deep understanding of new knowledge by discussion and debate, to questioning techniques, to the use of thinking strategies like compare and contrast
· Identifies critical junctures in the learning sequence, establishing targets that students must achieve at each juncture, and uses a variety of formative assessment activities to help students assess their progress toward the targets
· Engages students in regular content-based writing that helps them clarify their thinking and deepen their understanding
· Builds in periodic review and guided practice opportunities to help students master key skills and content
· Provides clear and descriptive feedback to help students refine their use of key skills and/or deepen their comprehension
· Uses heterogeneous and homogeneous groups to maximize student learning (e.g., grouping students according to ability levels, interests, learning styles, etc.)
· Provides a wide variety of resources (e.g., manipulatives, models, learning centers, multimedia) to enhance practice and learning
· Provides students opportunities to process new knowledge deeply through questions, discussion, and critical thinking activities
· Assigns purposeful and grade-appropriate homework for students to practice and reinforce learning
· Provides activities that require students to examine similarities and diﬀerences in content
· Provides activities that require students to critique or analyze validity of information
· Determines whether re-teaching, practice or moving forward with instruction is appropriate at both group and individual level
· Relevant to student lives
· Regular use of formative assessment techniques to check for understanding
· Student to Student Interaction
· Builds in periodic review and guided practice opportunities to help students master key sklls and content

APPLYING LEARNING – You Do (I.B.) 

· Provides opportunities for students to demonstrate their learning in different ways – not just worksheets
· Keeps seatwork activities productive through active supervision and assistance
· Aligns summative assessments with learning goals and targets
· Designs culminating assessments that require students to transfer their learning in meaningful ways
· Develops tasks around the kinds of writing required for college and career readiness (argument, informative/explanatory, narrative)
· Engages students in research projects that capture student interest and have relevance in the world beyond the classroom
· Challenges students to present their findings and defend their ideas
· Equips students with the planning, thinking, and self- assessment skills they need to analyze and address task demands
· Makes sure students understand what’s expected of them (e.g., examining rubrics, checklists, models of exemplary work, etc.) and provides feedback as they work
· Differentiates assessment tasks so that students can show what they know in different ways
· Provide activities that require students to examine similarities and differences in content
· Functions as a facilitator and coach rather than primarily a lecturer
· Adapts/Modifies instruction to meet the needs of students
· Spot checks student work to determine progress
· Provides students with opportunities to look back on the content so they can make generalizations
· Develop new insights, and/or formulate questions
ASSESSMENT TO GUIDE INSTRUCTION AND STUDENT LEARNING  (I. F.)
· Effective ongoing assessment cycle
· Assessments are purposed to improve student learning
· Student self-assessment and monitoring of progress
FEEDBACK (I.F)
· Timely feedback to students
· Helps students reflect on their own learning process to identify what they did well and where they’d like to improve
· Creates an environment that takes metacognition—or thinking about thinking—seriously
· Helps students review learning goals and targets, assess their level of achievement, and “close the gap” when goals are unmet
· Works with students to set future performance goals
· Helps students track their individual progress on the learning goal
· Uses formal and informal means to assign scores to students on the rubric depicting student status on the learning goal
· Charts the progress of the entire class on the learning goal
· Plans how to address the categories of error in the next lesson

SYSTEMATICALLY REVIEWS CONCEPTS-Long-Term Learning  (I.G)
· Has closure to lesson and reviews learning objectives for the day
· Reviews essential concepts
· Uses a variety of strategies for application and review of concepts

HOMEWORK
· When appropriate (as opposed to routinely), the teacher designs homework to deepen students’ knowledge of informational content or practice a skill, strategy, or process.
· Communicates a clear purpose for homework
· Extends an activity that was begun in class to provide students with more time
· Assigns a well-crafted homework assignment that  allows students to practice and deepen their knowledge independently
· Uses homework as a home/school connection for verbal processing of new knowledge
USES ENGAGEMENT STRATEGIES (I. C)
· Teacher notices when specific students or groups of students are not paying attention or not cognitively engaged
· Teacher notices when the energy level in the room is low or students are not participating
· Teacher takes action or uses specific strategies to re-engage students
· Teacher uses academic games that focus on or reinforce important concepts
· Teacher uses academic games that create generalizations or test principles
· Teacher uses structured, inconsequential competition games such as Jeopardy and Family Feud
· Teacher develops impromptu games such as making a game out of which answer might be correct for a given question
· Teacher uses friendly competition along with classroom games
· Teacher develops conative skills during academic games (taking various perspectives, interacting responsibly, handling controversy and conflict)
· Teacher facilitates movement to learning stations or to work with other students
· Teacher has students move after brief chunks of content engagement
· Teacher has students stand up and stretch or do related activities when their energy is low
· Teacher uses activities that require students to physically move to respond to questions
· Teacher has students physically act out or model content to increase energy and engagement
· Teacher uses give-one-get-one activities that require students to move about the room
· Teacher balances a lively pace with the need for adequate time to respond to specific activities and assignments
· Teacher employs crisp transitions from one activity to another
· Teacher alters pace appropriately (i.e., speeds up and slows down)
· Teacher enthusiastically demonstrates depth of content knowledge
· Teacher demonstrates importance of content by relating it to authentic, real-world situations
· Teacher describes personal experiences that relate to the content
· Teacher signals excitement for content by (physical gestures, voice tone, dramatization of information)
· Teacher strategically adjusts his/her energy level in response to student engagement
· Teacher structures mini-debates about the content
· Teacher structures activities that require students to provide evidence for their positions in a friendly controversy
· Teacher has students reveal sources of evidence to support their positions
· Teacher has students examine multiple perspectives and opinions about the content
· Teacher elicits different opinions on content from members of the class
· Teacher develops conative skills during friendly controversy
· Teacher is aware of student interests and makes connections between these interests and class content
· Teacher structures activities that ask students to make connections between the content and their personal interests
· Teacher appears encouraging and interested when students are explaining how content relates to their personal interests
· Teacher highlights student use of specific cognitive skills (e.g., identifying basic relationships, generating conclusions, and
identifying common logical errors) and conative skills (e.g., becoming aware of the power of interpretations) when students
are explaining how content relates to their personal interests
Engagement  (III. C) – (See Instruction – Domain I)
· The teacher monitors student engagement and applies re-engagement strategies as necessary AND monitors the extent to which strategies have their desired eﬀect, which includes: enhanced energy and engagement and enhanced student participation in questioning activities and activities designed to analyze and review information.
· Use Big 8 Strategies – Expectations, Attention Prompts, Proximity,  Cueing – verbal, Signals – nonverbal, Time Limits, Tasking, Voice
· Scans room to determine the level of student engagement 
· If students are not engaged, employs one or more strategies to re-engage students, such as (but not limited to): Academic games, questioning techniques, physical movement, friendly controversy. 
· Develops impromptu games such as making a game out of which answer might be correct for a given question
· Uses friendly competition along with classroom  games
· Maintains a high level of student excitement and on-task behavior using a wide variety of tools and strategies
Uses Response Strategies
· Uses wait time
· Uses response cards
· Has students use hand signals to respond to  questions
· Uses choral response
· Uses technology to keep track of students’ responses
· Uses response chaining

Uses Physical Movement
· Has students stand up and stretch or use related activities when their energy is low
· Uses activities that require students to physically move to respond to questions - Vote with your feet, go to the part of the room that represents the answer you agree with
· Has students physically act out or model content to increase energy and engagement
· Use give-one-get-one activities that require students to move about the room

· 


	· Can describe the level of importance of the information addressed in class
· Can explain why the content is important to pay attention to
· Visibly adjust their level of engagement
· Can describe what they already know about the new topic
· Can describe which information is the most important
· Ask clarifying questions as information is presented in chunks
· Generate inferences about the content
· Accurately summarize the content
· Accurately represent the content using graphic organizers















· Are able to identify big ideas and important details
· Communicate about their learning
· Can answer questions about their learning
· Raise their own questions
· Can summarize what they’ve learned
· Make connections to the real world
· Maintains a vocabulary notebook
· Uses academic vocabulary correctly in the current setting and across disciplines
· Refers to and uses previous academic vocabulary
· Response to Signal Word with corresponding synonym and action
· Uses vocabulary in student- and teacher-led conversations
· Can describe what they know about the topic










































· Move to groups in an orderly fashion
· Appear to understand expectations about appropriate behavior in groups 
· Actively discuss the content in  groups
·      Ask each other and answer questions about the information
·  Make predictions about what they expect next
· Ensure everyone knows the content
· Say that the teacher expects everyone to  participate
· Say that the teacher asks diﬃcult questions of every student
· Say that the teacher does not “let you oﬀ the hook”
· Say that the teacher “won’t give up on you”
· Say that the teacher helps them answer questions successfully
· Can explain what they are clear about and what they are confused about
· Students can explain what they could have done to enhance their learning













 
















· Is aware of the purpose for the intervention
· Shows evidence of growth
· Is aware of available resources and accesses them appropriately
· Active participation of second language learners in all classroom activities
· Equitable opportunities for demonstration of mastery of knowledge
· Feels like a valued contributing member of the class













· Can explain linkages with prior knowledge
· Make predictions about upcoming content
· Can provide a purpose for what they are about to learn
· Actively engage in previewing activities



















































· Are able to distinguish between what they know, don’t know, and what they need to work on
· Practice and rehearse
· Use writing and thinking strategies
· Display effort
· Coach each other
· Use feedback (what they see, hear) to assess and modify their performance
· Think critically—synthesize and discuss ideas, give explanations, make new hypotheses Increase the accuracy and fluency with which they perform skills and processes
· Can describe what they now see diﬀerently about content previously addressed
· Can describe how items are the same and diﬀerent
· Can explain why information is or is not  logical/valid























· Plan out their work
· Analyze and revise their own work to improve its quality
· Incorporate feedback into their revisions.
· Use rubrics and checklists
· Develop meaningful products
· Present and explain their work
· Take pride in their work
· Take a step back to see the big picture
· Ask questions
· Talk about their own learning process.
· Talk about the content
· Make meaningful connections and generalizations
· Look back at their learning goals to assess their effort and achievement
· Set new goals for themselves
· Take a step back to see the big picture
· Ask questions
· Talk about their own learning process.
· Talk about the content







· Compare their performance with previous performances
· Can describe their status relative to the learning goal using the rubric
· Systematically update their status on the learning goal
· Use a learning log to reflect daily about learning



· Can describe how the homework assignment will deepen their understanding of informational content or help them practice a skill, strategy, or process
· Ask clarifying questions of the homework that help them understand  its purpose








· Students appear aware of the fact that the teacher is noticing their level of engagement
· Students increase their level of engagement when the teacher uses engagement strategies
· Students explain that the teacher expects high levels of engagement
· Students report that the teacher notices when students are not engaged
· Students engage in the games with some enthusiasm
· Students can explain how the games keep their interest and help them learn or remember content
· Students appear to take various perspectives when engaged in academic games
· Students interact responsibly during academic games
· Students handle controversy and conflict during academic games
· Student behavior shows physical movement strategies increase cognitive engagement
· Students engage in the physical activities designed by the teacher
· Students can explain how the physical movement keeps their interest and helps them learn
· Students stay engaged when the pace of the class is not too fast or too slow
· Students quickly adapt to transitions and re-engage when a new activity is begun
· Students describe the pace of the class as not too fast or not too slow
· Students say that the teacher “likes the content” and “likes teaching”
· Student attention levels or cognitive engagement increase when the teacher demonstrates enthusiasm and intensity for the content
· Students engage or re-engage in friendly controversy activities with enhanced engagement
· Students describe friendly controversy activities as “stimulating,” “fun,” and “engaging”
· Students explain how a friendly controversy activity helped them better understand the content
· Students appear to take various perspectives while engaged in friendly controversy
· Students interact responsibly during friendly controversy
· Students appropriately handle controversy and conflict while engaged in friendly controversy
· Students engage in activities that require them to make connections between their personal interests and the content
· Students explain how making connections between content and their personal interests engages them and helps them better understand the content



· Students visibly adjust their level of engagement based on teacher actions
· Students describe the class as interesting
· Students attend to appropriate activities throughout the class
· Appear aware of the fact that the teacher is taking note of their level of engagement
· Try to increase their level of engagement when prompted
· Explain that the teacher expects high levels of engagement
· Engage in the games with some enthusiasm
· Can explain how the games keep their interest and help them learn or remember content
· Systematically provides interesting facts and details about the content 


































· Multiple students or the entire class respond to questions posed by the teacher
· Can describe their thinking about specific questions posed by the teacher




· Engage in the physical activities designed by the teacher
· Can explain how the physical movement keeps their interest and helps them learn
· Move about room independently as needed




























Guided Questions:
· When content is new, how will I design and deliver direct instruction lessons, in small steps, that help students understand which parts are important and how the parts fit together?
· After content has been presented, how will I design and deliver lessons that help students deepen their understanding and develop fluency in skills and processes while guided by teacher?
· Throughout all types of lessons, what strategies will I use to help students continually integrate new knowledge with old knowledge and revise their understanding?
· What engagement strategies and questions will I use to help students pay attention, be energized, be intrigued, and be inspired?
· How will I close the lesson to form a coherent picture and to reinforce the purpose?  (Students reflect on their learning and provide feedback on their understanding to the teacher.)
· What will I do for the students who are struggling to meet target?  What will I do for the students who have met the target?
· How will I use test data to adjust future instruction?
Marzano Design Questions
· What will I do to establish & communicate learning goals, track student progress, & celebrate success? 
· What will I do to help students effectively interact with new knowledge? 
· What will I do to help students practice & deepen their understanding? 
· What will I do to help students test hypotheses about new knowledge? 
· What will I do to engage students? 
· What will I do to establish or maintain classroom rules & procedures? 
· What will I do to recognize & acknowledge adherence & lack of adherence to classroom rules & procedures? 
· What will I do to establish & maintain effective relationships with students? 
· What will I do to communicate high expectations for all students? 
· What will I do to develop effective lessons organized into a cohesive unit? 
· 
	· Content objective(s) based on Utah State Core posted and stated at  
beginning of lesson, during the lesson, and at the close of the lesson.
· Communicates high expectations by demonstrating equal value and respect for all students.
· Tone of voice, gestures and body position show teachers enthusiasm for material
· Use of explicit instruction strategies and Lesson Design Template
· Content/lesson/activities differentiated to meet students’ needs.
· Clear and specific directions - Models expectations and procedures.
· Teaches Vocabulary and reading strategies
· Encourages and models investigation, discussion and reasoning.
· Appropriate instructional tools to develop conceptual knowledge.   
(manipulatives, literature, technology, academic games
· Uses Small group strategies and cooperative learning activities
· Uses Graphic Organizers
· Enriching instruction through use of technology.
· Assigning work and setting time limits, allowing sufficient time for mastery.
· Flexibility in presentation based on informal assessment; can adapt quickly   
· based on what observed.

	· How are the goals for learning aligned to state content standards?
· How will technology be integrated into the lesson to support mastery of the lesson’s goal(s)?
· How do you plan for activities, materials and assessments that are sequenced and relevant to the students?
· How do you decide on the segmenting of a lesson in order to provide appropriate time for student work, lesson and lesson closure?
· How do you decide on activities, materials and assessments that are appropriate for diverse learners?
· How do you develop or select instructional strategies to teach (insert topic to be taught)?
· How do you decide on ways in which you will connect the content to other disciplines and real-world experiences?
· How will you sequence the instruction so students understand how the lesson fits within the discipline and real world scenarios?
· How do you plan for opportunities for students to engage in different types of thinking?  Instruction Domain (Dimension 2.3: Communication)
· How will the goals for learning be communicated to students?
· How will you provide opportunities for students to elaborate and extend their learning?
· How do you provide for wait time when questioning during a lesson?
· Why is it important to provide wait time?
· How do you decide on the type of feedback you provide to students?
· How do you use student feedback to make adjustments to your instruction, activities or pacing?
· How do you engage students in providing quality feedback to one another?
· Why is it important for teachers to ask higher order questions that are aligned to the lesson’s objective?
· How do you communicate your expectations to your students?  Instruction Domain (Dimension 2.4: Differentiation).
· How will the instructional strategies address all students’ learning needs?
· How do you provide differentiated instructional methods within your lessons?
· How will the lesson engage and challenge students of all levels?
· Why is it important to provide varied options for student mastery?
· Why is it important to provide multiple strategies to teach and assess students?  Instruction Domain (Dimension 2.5: Monitor and Adjust)
· How will you check for understanding during the lesson?
· How will you use student feedback to make adjustments to your instruction?
· How does student engagement impact student achievement?  Learning Environment Domain (Dimension 3.1: Classroom Environment, Routines and Procedures)
· How do you ensure that routines, procedures and transitions are efficient in order to maximize student learning?
· How will different grouping strategies be used to encourage student responsibility for resources and materials?
· How do you build safety in the classroom, promoting open communication and/or collaboration? Learning Environment Domain (Dimension 3.2: Managing Student Behavior)
· What systems are in place to effectively monitor student behavior?
· How do you plan to address inappropriate behavior should that become an issue during the lesson?
· How are students involved in developing classroom procedures (e.g., classroom rules, procedures for supplies, routines)?



· 
































Domain IV – Professional Responsibilities
· Team goal(s) and measures are decided collaboratively
· Team goal(s) are specific, measurable and time- bound
· Team goal(s) are appropriate for context, instructional interval and content standard(s)
· Team goal(s) demonstrate significant impact on student learning of content (transferable skills)
· Teacher communicates responsibly with team regarding team goals and plans for measuring and monitoring
· Teacher consistently and actively contributes multiple sources of data to collectively determine evidence of student learning
· Teacher engages in data- based reflection with team and adjusts practice accordingly
Teacher implements team decisions regarding instruction and assessment
Maintains accurate records of student progress
Act as an advocate for students, consistent with professional standards and with respect for parens and families


1st year – Declarative and Procedural Knowledge – Be able to name and follow
2nd Year – Procedural Knowledge – Internalize, refine and integrate knowledge to solve problems
3rd Year – Conditional Knowledge – demonstrate leadership, taking initiative, taking a lead in PLCS

